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Instructional Design for Fostering Visual Analysis Skills Through Variety Shows

-A Trial of Staged Support and Worksheet Development-
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Abstract

Variety shows, which constitute a major segment of modern media, employ complex
expressions such as close-up documentaries and reenactment dramas, requiring advanced
visual direction techniques. Currently, the fostering of visual direction skills in production
environments is heavily biased toward the acquisition of tacit knowledge through legitimate
peripheral participation. While analyzing existing programs is recommended as a self-
directed learning method, decoding editorial intent relies on individual tacit knowledge,
making it difficult for novices to achieve high learning effectiveness. Video expression
activities have spread widely not only among professional program producers but also
among the general public, creating a demand for the cultivation of visual analysis and
expression skills. However, video production education in higher education tends to focus on
narrative production or journalism, and no instructional method has been established to

comprehensively learn the complex expressions of variety shows.

The purpose of this study is to design and evaluate a course using Instructional Design
methods to develop variety show analysis into a learnable skill, with a focus on fostering
visual expression skills. Referencing Parsons' developmental stages of aesthetic experience,
this study defined a "Developmental Model of Program Analysis," progressing from
"Subjective Impressions (Stage 1)" to " Theoretical Transfer (Stage 5)." Cognitive
apprenticeship was adopted as the instructional framework, and a scaffolding package
(Periodic Practice, 5 Categories of Effect, Theories of Emotional Engagement, and Step-up
Worksheets) was developed to visualize expert thinking. Materials were developed based on
the ADDIE model, with validity ensured through formative evaluation by experts. Fifteen
class sessions were conducted with university students in an arts faculty. Data from eight
learners (pre-, mid-, and post-tests, and final reports) were analyzed based on a developed
rubric. The results confirmed a barrier where instruction of basic knowledge alone resulted
in learners stalling at " Structural Understanding (Stage 4)." However, intervention using
"theories of emotional engagement" (e.g., psychology) led to a qualitative transformation to
"Stage 5," where learners explained editorial intent based on theoretical grounds and
conceptualized them for application to other cases. These results suggest that visual analysis
ability, which previously relied on the tacit knowledge of production sites, can be

transformed into an acquirable skill through appropriate scaffolding.

The class model constructed in this study has social significance not only as an effective
teaching method in professional education but also as a versatile foundation for general
creators to improve their visual literacy in a modern society where video production has

become a daily routine.



