EE (BXE)

BT/ AEDNEMEE CTHED Z LA TEORBRAFIRI N THLH T, FRAFEETESL
THRRRCHEIN A B OG CIGHT 5 2 &I2 k0 | BEEKRES . AHIBREREES . B
WrPRIRERRIRRE N 2@ D 2 b EDO X DITERT 200 &V DRI, BEEEHRE &K
ROLHLBDETLHIOICHERFETH D, L, FNTHFE L TE RN 2 15 H
TETWRWEADHETNAFEMICHE SN TV DIEREH D, & 2 CTARIEIL, ID O
W BT AERIEHA L, BRHEE CoOFE LR U KO AR - gk e 20T, BEE
WA ZIE) LT, B SEE N EE 0% & L THIZHOT TR < NS Mo ke 4 3
/52 La AR LM O RERHERH S 2eh BT L2 ML Lz,

ARFO EHA) 22—0 v be L, KREEOEFEBMORE M2 Lz, kD

(BMERFr~ =2 T V] ORT v T 2BE L, AREM 2B LT, IR 215/ U 72 T
ETHOLNICR S T-MEZ R 285 & LT, M E2SBHTS Lic T — L Z#Epdi T 1 (LA
T. GOLD # Y v K&45%) @M L7, GOLD £ Y v NOFHFA L HFEICHIY . £9°%
AENEEHEE TR EBRT 2 HEICEAEZ ST, O, Q=E. @FK. O - itk
OIRVIERY DEHS>DART v 7O & 1BIEET 2 - BT 5 NHrT 5 - BIRT 5 MTET 5
EWVND 3 ODIFEIOEMN S e BT p—~ U A — REEK LTz, £ LT, XT3 —<
A F— R > CTHEM Z B L, BEHMHIZ GOLD X YV v ROFE Y — V& Nivl-,

REMOHMFE L £ 2—Tld, GOLD # Y v FOBREEDHEMFL Ea—3b L kb,
ID % WATEEEMZE DO L B a— 2% B O ZLEL2 =TFm bl Lz, /-,
FHEZ RT3 — 7l 2 30 L MFE & LT 20, EHIZThn T, F
ORT S, FOTeS WO BN OUGEE LB OB 27l U7z, £ ORMli 2 85 £ 2. Zbf
EEILICE L, 10 4 OFAEICK U C/NMEMRHEG 2 £t L 7,

ZORER, FEAMEHLAFEROF =y 7 VA FTIE, 2HEZERCHEAT ITE) &
B LI2EDI R L0 oT, £lo, FEEORMFEE B 20 NEREOFRITFERTOS A
IR E D o7 (p<05), I HIT, BMICH LT TZOFEMIEL BN Rdbo7z), 20
M ORems o iuTikie L TFE L7 LFHlL Tz, 26D Z &b, KEM DR
ROMEN AR T D LN TE, REPIR Y TH D Z LRIz, LinL, M TFE
LTHERTERDSEBEERD DL Z ENHDH I LD, SHRITZ OREY EFT Ok
RE L, RAEMFEEROFAEDFIF BT HTEABE L T AEMATEL T\ 2 &
DULETHDLEEZ D,



BE (R

An important issue in achieving fruitful results of nursing basic education is how
nursing students achieve the goal of improving their nursing practice abilities, human
relationship formation abilities, clinical determination, and problem-solving abilities by
applying the knowledge and skills they acquired in class to practice while they can
accumulate limited experience in a practical training. A variety of practices concerned
with the practical training of nursing basic education have been reported, but actual
situations where the students cannot fully utilize the knowledge and skills they have
acquired have been frequently reported. Then, the purpose of this study is to design and
propose a pre-practice preparatory learning for self-education aiming at the acquisition
of necessary knowledge and skills as a preparation for the practical training beforehand
by utilizing ID theories and models and already-learned contents through problem-
finding and solving processes similar to the ones in the learning of practical training.

Focusing on the “Clinical practicum-Fundamental nursing A” of A University, an
analysis was conducted on the challenges of preparatory learning materials for this
practical training. A provisional learning material was prepared while referring to the
steps of “Learning Design Manual” written by Suzuki. The goal-oriented learning
design (hereafter GOLD method) developed by Ikegami was applied as a method to solve
the problems revealed by conducting a preliminary survey utilizing the provisional
learning material. In accordance with the designing way of the GOLD method, focusing
first on the vital sign measurement the students frequently confront in the practical
training, performance cards were prepared with the axis of 5 steps of (1) preparation, (2)
visit, (3) practice, (4) report and record, and (5) review, and the axis of 3 behaviors of
“observation and organization”, “determination and choice”, and “action”. Then, the
learning material was reconfigured in accordance with the performance cards, the
learning tool of the GOLD method was incorporated into the learning material, and the
learning material was designed and developed.

Regarding the technical review of the teaching materials, their appropriateness
was verified from the following three different perspectives: the developer of the

GOLD method, an ID expert and an expert of the content. Moreover, one-on-one



evaluations were conducted with students on the quality of the improved materials
from the following viewpoints: whether the materials are easy to understand,
facilitate learning, and motivate learning. Based on these evaluations, the teaching
materials were further improved. Finally, a small group evaluation was conducted
with 10 students.

As a result, more respondents answered “Succeeded” to all the items except two
contained in the checklist after learning as compared to prior to learning. Moreover,
the scores for the practical training self-efficacy indicator improved compared to
those prior to learning (p < .05). Furthermore, the students positively received the
teaching materials, stating, “the materials were worth spending time for,” and “I
want to continue learning with a follow-up version of the same materials.” These
suggest that the teaching materials are both effective and appealing, proving their
appropriateness. However, there remained learning items that could not be achieved
through learning with the materials. Therefore, it is considered necessary to improve
the relevant parts of the materials and observe the behaviors of students following

their learning, whereby evaluating the teaching materials.



